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Inclusion Policy 
 

Aim of the Trust 

 

One community.  Many ideas.  Everyone’s future. 
 
We aim to provide an exceptional education for every child in the Trust through an ethos of 
collaboration and high aspirations and through the principles of quality learning using curiosity, 
exploration and discovery. 
 
The Langley Academy Primary values the individuality of all children, recognising and taking account 
of pupils' varied life experiences and needs. We are committed to giving each of our children every 
opportunity to achieve their full potential by offering a broad and balanced curriculum. We have 
high expectations of all our children and the achievements, attitudes and wellbeing of all our 
children matter. This Inclusion Policy helps to ensure that the school encourages the academic 
achievement and promotes the individuality of all our children, irrespective of ethnicity, attainment, 
age, disability, gender or background.  
 
Guiding Principles 
To be an inclusive school, The Langley Academy Primary actively seeks to overcome the barriers to 
learning and participation that can hinder or exclude individual pupils or groups of pupils. This 
means that equality of opportunity is a reality for all our children. We make this a reality through the 
attention we pay to the different individuals and groups of children within our school, particularly 
those who are vulnerable:  

• Children with special educational needs and/or disabilities 

• Children with medical needs  

• Children who need support to learn English as an additional language 

• Pupils from minority faiths, ethnicities, travellers, asylum seekers, refugees 

• Pupils who are subject to Child Protection or Child in Need plans  

• Pupils who are at risk of disaffection or exclusion, young carers, sick children, children from 
families under stress  

• Pupils who are disadvantaged (in receipt of Free School Meals, Pupil Premium or Ever 6 
funding) 

• Pupils who are in care  

• Pupils with emotional and behavioural difficulties  

• Gifted and Talented Pupils 

• Girls and boys 
 
Learning and Teaching Styles  
Knowledge of each child’s abilities and next step targets is essential to enable pupils to achieve. The 
progress of all children is closely monitored, particularly through formative assessments. Throughout 
lessons, teachers gauge pupil progress and use this information when planning subsequent lessons. 
By carefully considering a child’s needs, objectives are selected to ensure learning activities are 
relevant, personalised and reflective of the child’s level: Working towards, working at expected or 
exceeding year group expectations. 
 
When teaching, teachers and support staff aim to: 

• Offer a common curriculum experience that allows for a range of different learning 
experiences   

• Ensure that children feel secure and know that their contributions are valued  
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• Ensure all pupils participate fully, regardless of Special Educational Needs and Disabilities or 
medical needs 

• Set challenging but realistic targets that enable children to succeed. 
 
 
Planning and Learning  
Teachers plan a broad and balanced curriculum that meets the specific needs of individuals and 
groups of children. When planning, teachers set high expectations and provide opportunities for all 
pupils to achieve. Subject expectations are based on the National Curriculum, internal progression 
documents support teachers in identifying gaps and next steps to support pupil progression. 
Teachers are aware that pupils bring different experiences, interests and strengths to school which 
influence the way they learn. Teachers plan their approaches to teaching and learning so that all 
pupils can take part in lessons fully and effectively. To ensure that they meet the full range of pupils' 
needs, teachers must be aware of the requirements of the equal opportunities legislation that 
covers race, gender and disability (refer to Equalities Policy).  
 
Teachers ensure that Learning Support Assistants have access to relevant planning so that they can 
support the children appropriately. Teachers take specific action to respond to pupils' diverse needs 
by:  

• Creating effective learning environments that ensures pupils feel safe  

• Meeting their social and emotional needs 

• Providing equality of opportunity through teaching approaches 

• Using appropriate assessment approaches 

• Setting and reviewing targets for learning 

• Developing positive relationships with pupils 

• Setting appropriate learning challenges 

• Responding to the diverse needs of the children 

• Overcoming potential barriers to learning and assessment for individuals and groups of 
pupils 

• Providing other curricular opportunities to meet the needs of individuals or groups of 
children. 
 

Teacher lesson plans include details of differentiation and includes focussing on specific groups, 
including: SEND, PP, EAL and G&T. 
 
 
Special Educational Needs or Disabilities (SEND) 
Definition of Special Education Need 
‘A child or young person has special educational needs if he or she has a learning difficulty or 
disability which calls for special educational provision to be made for him or her.’(SEND Code of 
Practice, 2015, p.15) 
 
A child of compulsory school age or a young person has a learning difficulty or disability if he or she; 

• has a significantly greater difficulty in learning than the majority of others of the same age 

• has a disability which prevents or hinders him or her from making use of facilities of a kind 
generally  provided for others of the same age in mainstream schools  

 

A child or young person does not have a learning difficulty or disability solely because the language 
(or form of language) in which he or she is or will be taught is different from a language (or form of 
language) which is or has been spoken at home.’  (Child and Families Act 2014 s20) 

Definition of disability  
A person has a disability if: 

• She/he has a physical or mental impairment 
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• The impairment has a substantial and long-term adverse effect on the person's ability to 
carry out normal day-to-day activities.’ (Equality Act 2010) 

 

Identification of Special Educational Needs or Disabilities 
Identification of SEND may have occurred prior to a pupil’s enrolment at school. If this is the case then 

school will seek appropriate advice and support so that provision can be in place prior to the child 

starting at The Langley Academy Primary.  

If a class teacher becomes concerned, s/he will liaise with the SENDCo and parents/carers to ensure 

all are aware and can plan the best ways forward together.   

Quality First Teaching helps to ensure additional needs of pupils are met. When planning, teachers 

aim to meet the needs of SEN pupils by: 

• Differentiating learning objectives and success criteria 

• Adapt and differentiate printed text to improve access and understanding 

• Use story maps and writing frames 

• Provide hands on equipment 

• Provide multi-sensory learning opportunities 

• Use additional visual prompts 

• Ensure learning opportunities reflect  targets on Individual Education Plans (IEPs) 
 
Children with Disabilities  
To meet the needs of children with disabilities, staff aim to take all reasonable steps to ensure that 
children with disabilities are not placed at a substantial disadvantage compared with non-disabled 
children. Staff achieve this by: 

• Taking account of their pace and giving additional time to children with disabilities to 
complete certain activities, if needed 

• Providing alternative resources for children to use 

• Ensuring the environment is accessible to all  

• Taking account of the effort and concentration needed in oral work or when, for example, 
using vision aids  

• Ensuring pupils can access and participate in educational visits, enrichment activities and 
extra-curricular clubs. 

 
(Refer to SEND Policy and Accessibility Plan for further details). 
 
Looked After Children (LAC) 
Definition of LAC 
The term “Looked After” was introduced by the Children Act 1989 and refers to children and young 
people: 

• under the age of 18 who live away from their parents or family 

• are supervised by a social worker from the local council children’s services department.  
 
A looked after child may either be accommodated (which means that the council is looking after 
them with the agreement, at the request or in the absence of their parents) or subject to a Care 
Order made by the Family Courts. 
 
Provision for LAC 
We recognise that there are a number of factors which may prevent LAC from achieving as highly as 

they could, even if there are no learning difficulties. Due to the size of The Langley Academy Primary, 

the SENDCo is the Designated Teacher for Looked After Children. She is responsible for coordinating 

with Social Care to ensure the needs of the child are met before admission to The Langley Academy 

Primary.  
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When planning, teachers pay particular attention to ensure the needs of the Looked After Child are 
met, particularly by paying careful attention to curriculum content. For example, Mother’s day may 
cause additional difficulties and need to be handled sensitively.  
 
Pupil Premium: 
The pupil premium is a Government grant allocated to individual children from low-income families, criteria 

includes pupils who have been or are eligible for free-school meals, looked after children, children who have a 

parent in the armed forces. Schools should use the Pupil Premium to raise the attainment of pupils, regardless 

of their ability. At The Langley Academy Primary, Pupil Premium resources are allocated following a ‘needs-

analysis’ to identify the individual needs of each pupil.  

Provision for Pupils in receipt of Pupil Premium: 

• We recognise the importance of quality teaching to engage pupils. Teachers make effective use of 
formative assessment to plan next step to maximise learning opportunities, including widening 
vocabulary. We recognise the need to increase fluency in reading, vocabulary and problem solving to 
improve pupil attainment.  

• Staff encourage pupils to read for pleasure through 1:1 support, trips to the library and local book stores. 

• To develop mathematical expertise, small group maths interventions are offered to help 
pupils to catch-up and secure age related expectations.  

• LSAs lead additional vocabulary groups to support children to be able to access curriculum 
themes 

• Additional curriculum enrichment is planned to provide further opportunities to make curriculum links. 
The Langley Academy Primary makes use of the additional funding to support opportunities for pupil 
premium and vulnerable pupils to participate in trips and clubs.  

• To build the emotional resilience of children support via ELSA and similar wellbeing programs are offered 
for targeted pupils.  

• We also recognise the need to work with parents to minimise gaps in pupil’s wider 
experiences. We firmly believe that if pupils are not in school, they cannot learn. Therefore, 
we work with parents to increase the attendance and punctuality of pupils.  

  

English as an Additional Language 
Definition of EAL 
The term EAL (English as an Additional Language) is used to refer to pupils whose main language at 
home is other than English. 

• EAL pupils, from complete beginners to those with considerable fluency, will have varying 
degrees of difficulty in accessing the full curriculum and in achieving their full potential. 
Research has shown that those new to English will acquire conversational fluency in two 
years, but will need a minimum of five years to achieve competence in academic English.  

• Our main aim is for all EAL pupils to become confident in speaking, listening, reading and 
writing in English to enable them to access the curriculum and communicate effectively with 
their peers and other adults. 

 
Identification and Assessment 
Pupils who are EAL are identified upon starting the school.  If it is clear that a pupil’s fluency levels 
are low, additional language targets will be set. Progress will be monitored by the EAL co-ordinator.  
 
Provision for EAL pupils 
The EAL Co-ordinator is responsible for coordinating additional EAL intervention or support led by  

bi-lingual LSAs where possible. Additional support is available from across The Trust and Local 

Authority. 

When planning teachers consider the additional needs of EAL pupils by: 
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• Ensuring the classroom is highly visualised with displays that are appropriate to scaffold 
learning through posters and displays 

• Access to dual language texts 

• Access to word banks 

• Adopting story maps to support the retelling of stories 

• Planning opportunities for drama 

• Provide opportunity for higher order thinking 

• Opportunity for discussion and cooperative learning 

• Opportunities to communicate in their first/home language 

• Display artefacts and materials which reflect the children’s home background 
 

As many of the pupils at The Langley Academy Primary have English as an Additional Language, 
teachers adopt EAL teaching strategies with all students in all lessons. We believe that language 
acquisition is best promoted in a language rich environment, particularly when they are working 
collaboratively with English speaking children, so it is not our practice to withdraw children who are 
just beginning to learn English. Our curriculum is structured to support this: Pupils receive Talk for 
Writing and Read, Write, Inc. both of which are programs that support the learning of text with 
visual prompts such as actions, pictures and symbols.  
 
 
More Able and Talented 
We recognise that some pupils are able to master aspects of the curriculum ahead of their peers. We 
refer to these pupils as ‘More Able’. To encourage pupils to apply their skills, when planning teachers 
will ensure they offer: 

• Differentiated questions which are demanding, challenging and open-ended. 

• Access to advanced resources and materials which support the level of challenge 

• Extension Tasks that deepen understanding through offering appropriate challenging work 
relating to a common learning intention that reflects a greater depth of understanding or 
higher level of attainment or the opportunity for children to progress through their work at 
their own rate of learning 

• Stimulating lessons that have pace so that pupils are motivated by challenge 

• Creative learning tasks which have a degree of open-endedness and uncertainty to permit 
pupils to impose meaning, make reasoned judgements or produce multiple solutions 

• The opportunity to take risks in an organised way and sometimes to fail and to work 
collaboratively 

• Enrichment activities to broaden learning in a particular skill or area of knowledge 

• The More Able and Talented pupils will also have opportunities to experience a range of 
educational visits to further enrich and develop their learning. 

 
Roles and Responsibilities: 

• The SENDCo is responsible for ensuring formal assessments to identify need are carried out. 
She also has the responsibility to source, coordinate and monitor interventions that are in 
place to support pupils. The SENDCo also has responsibility for tracking the progress of 
individual pupils. 

• Teachers are responsible for the planning and delivery of lessons to their pupils, ensuring 
lessons are differentiated to ensure pupils can access the curriculum, receive appropriate 
challenge and can progress. Teachers take the lead role in monitoring the attainment, 
learning, behaviour and well-being of pupils in their class. 

• The Headteacher has the responsibility of ensuring that all policies and practices are 
adhered to, to enable The Langley Academy Primary to remain an inclusive school. This 
includes signposting staff to access support offered via the Local Authority and other 
professional agencies. 

• The Governing Body will review the progress of all groups of pupils. 
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Monitoring and Review 
We achieve educational inclusion by continually reviewing what we do, by asking ourselves these 
questions:  

• Do all our children achieve their best?  

• Are there differences in the achievement of different groups of children?  

• What are we doing for those children who we know are not achieving their best?  

• Are our actions effective?  

• Are we successful in promoting racial harmony and preparing pupils to live in a diverse 
society?  

Therefore, inclusion and attainment of groups of pupils is reviewed frequently in staff meetings. 
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